Culture and Communication: Revealing Limits to Literacy-Learning
Communications in Saudi Children’s Home and Kindergarten

Communities

Sabha Hakim R Allehyani

The thesis is presented for the degree of Doctor of Philosophy

The University of Newcastle

2016



Table of Contents

Statement OF OFigINAIITY usmssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssasasasssasasasssssssssssssssnanss \%
ACKNOWIEAGEMENTS cuurursrsrsssssmsssssssssssssssssssssssssssssssssssssssasssasssasssassssssssssssssssssssssssssssssssssssssssssasasssasasasas vi
N 0151 =T vii
LY 0 7= o] ix
LiST Of FIQUIES cuussssssssssssssssssssssssssasssassssssssssssssssssssssssssssssssssssssssssssssassssssssssssssssssssssssssssssssssssssssssssases xiii
Chapter One — How Children Learn Literacy in Their Social CONteXt..mmmmmsmsmsssssssssssnns 1
00 100 [T o o 1
1.2 My Personal Interest in Carrying Out this ReSEarch ....ussssssssssssssssssssssssssssssasens 1
1.3 Research Aims and ReSEArch QUESTIONS...ccuwsrsrsmsmsmsssesesesesesmsmsssassssssssssssesesssssssssmsasassssssssssesesessassnses 3
1.4 Key TErms Of the STUAY .eresmsmsmsmssmsmssssssssssssmssssssssssssssssssssssssssssssssssssssssssassssssssssssasassssssssssssssasassssssseas 5
1.5 OVErVIEW OF the ThESISummsmmssssmsssssssssssssssssssssssssssssssssss s s ness 6
Chapter Two — The Kingdom of Saudi Arabia (KSA): Social and Cultural Contexts........ 9
728 1 18 0o 15 o [ 9
2.2 Overview Of the KiNQUOM u..iisssmsissmsssssssssssssssssssssssssssssssssssssssssssssssssssssssssassssssssssssasassssssssssasas 10
2.2.1 Geographical location and weather of KSA........ e ssesssssssssssseens 10
2.2.2 TIHE CUITEIICY o ieuteneeureesrereesseessessesssessesssesssessesssessesseess s s sas s s s bR as bR R st R bbb 10
2.2.3 POPULAtION Of KSA ...t sssssssssss s ssssss s ssssssssssssss s sssssss s sssssssssnssssssssssssssssassssnns 11
2.2.4 F1ag Of the KINGAOML....uueeeerreseererseeseesseesseessssesssessessessssssssesssesssasssessssssssesssssssssssssssssssmsssssssssssssees 11
2.2.5 Celebration days i KSA ... seeseseiees s sssssssssss s s sssessss s ssss bbb s s snssns 11
2.2.6 Religion and lanGUaZE.......coeriurreueereereesseesessessseesessssssesssesssssssssessss s sssss st s s s sssssssssssssssasees 12

2.3 The History of the Kingdom of Saudi Arabia (KSA) ..smsssmsmsesssssssssssssssssssssssssssssssnss 13
2.4 Overview of Modern Characteristics of the Kingdom of Saudi Arabia ... 14
2.4.1 Saudi’s WOMEN SOCIAL LIfE....ireriscircssissisessescresesss st ssssssssssssssessessessssssssnsans 14
2.4.2 Marriage and iVOTCE ... eeeeseererseeseesssesssessseessssssssessesssssssss s sssessssssssasssasssesssssssssssssssssessssssanes 14
2.4.3 Family and child rearing in the Eastern World .......c.eeneeneeeessesesssessseessessssesseeens 15
2.4.4 Saudi women's SOCIAl CUSTOMS .....cucrrernrinrssineseesessese s sssssssssssssssessssssssssssssssssssssessessessessssssans 17
2.4.5 Maids’ obligations in Saudi hOUSENOLAS ... sseseens 18
2.4.6 Saudi women'’s POSItion iN SOCIELY v ssssssssens 19
2.4.7 GENAET SEEIEEATION . ...ceuieereeereesrereersessesesess et sessssssssses s s s s sas s s s s s e R bR 21
2.4.8 Women's Rights iN KSA ...ttt se s snsss s s s s 23

2.5 King Abdullah and the Tremendous Change iN KSA .. sssssssssssssssssssssssnss 25
2.5.1 Economic changes in KSA ...t sssssssssssssssssssssssssssssssssssssssssssssssssssssees 26
2.5.2 Educational improvement in KSA ... ssssssssssssssssssssens 27

2.6 Kindergarten Education in the KSA.... s 30
2.6.1 Kindergarten (PreSCho0l) STAZE...... e seieesseessssssssessss s ssesssssss s sssssss s sssssssssssesesns 31
2.6.2 Overview of kindergarten curriculum, program and pedagogies in KSA.......cccoueenrreneenn. 31
2.6.3 Differences between kindergarten in public and private SECtOrS.......reenmerreereessesseerennns 40
2.6.4 Limitations Of USING SLC ..ottt ssss s ssssssssss st s s saees 42

2.7 SUMMArY Of the ChaPLer s sssssssssss s s ssssssnssssssssssasasnsssssnssasas 43
Chapter Three — A Sociocultural Lens on Early Literacy Teaching and Learning......... 44
B J0 A 110 1811 o] 44
3.2 Wygotsky and Piaget’s Learning and Development TheOrieS i mmmmsssmssssssssssssssasssssssnss 45
3.3 Sociocultural Theories and Literacy LearNiNg. . sesesssssssssssssssssssssssssassssssssssssssasnssssssssssasass 49
3.4 Wgotsky’s Concept of the Zone of Proximal Development (ZPD) ...cccsesmsmmsesesessssssssssssesssnss 51

B TR T 1Y/ [T L= 1 o] 58
3.6 Play and the Zone of Proximal Development (ZPD)....osmsmsmsmsssssssssssssssssssmssssssssssasssnsssssssssss 59



Ongoing developments and critiques Of the ZPD ... sssssssssssssssssssssmssssssssssasass 63

3.7 Literacy Perspectives Related to Sociocultural APPrOaCNES wmmmssssssssssssssssssssssssssssssssssssssans 65
3.7.1 Literacy as @ SOCIAl PraCliCe ....ccoumieneueereerseuseeseeeessesssesessssssssssessssssssssessseesssssssssssssss st sesssssssssssanes 65
T2 LT L B LU =) = Vo (=TSP 71

3.8 MUILIMOUAITY cuvusesesesesmsrssssssmsesssesmssssssmssssssssssssssmssssssssssssassssssssssssssssasmssssssssssssasnssssssssssasasasssssssssssasasnnns 75

3.9 SUMMAry Of the ChAPLEL v 76

Chapter Four — Literacy in the Home and Kindergarten ... sssssssssssssssssssssssssssssssss 77

o 01T o) 1o . 77

4.2 Home Literacy ENVIroNmMeNt (HLE) .oooiisesssssmssssssssmssssssssssssssssssssssssssssssssssssssssassssssssssssssssasassssaes 78
4.2. 1 Parental attitudes tOWard LIEEIaCY .....c.oerienrereereeseenseeseeseeess e ssssessssssssssssssessssesessssssesneens 80
4.2.2 Parental 1evel of @dUCATION ..ovcerereereeerereeeseeseesseet s ssesssess st ssssss s ssssss s sasssssessans 85
4.2.3 Fathers’ role in their children’s litEracy ... s 90
4.2.4 Family’s socioeconomic status (SES) 1@VElS ...t sessesessssssessssssessssssesans 93
4.2.5 The role of foreign maids in children’s literacy learning.........cconeomeenreeneneeseenseeseeseennes 101

4.3 Kindergarten Literacy ENVIronMent (KLE) ...ommsmsssmsmssmsessssssssssssssssssssssssssssssssssssssssssasassses 103
4.3.1 ECTS’ [ItEraCy PIraCliCES wmmmmimessesssnmsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssasssssssssssssns 104
4.3.2 ECTS’ teaching qUAlifiCations .......cceeeneeeseieeseiseessessssssssessssse s ssssssssssssssssssssssssssssssasessees 109
4.3.3 ECTS’ beliefs about teaching IEETaCY .....cccvereureeureeneereessessersesssessesssessssssessessessesssesssssssssessssssssaes 112

4.4 Summary of the Key Message from the EXisting LiteratUre...msmsmsmssmsesessssssssssssssssess 114

Chapter Five — Applying Mixed Methods as a Line of Inquiry in the KSA Context......117

S T0 A 0 0o 181 o 117

5.2 RESEAICH PAradigiM wuocccsssmsesesssssmssssmsssssssssssssssssssssssssssssasmssssssssssssssnssssssssssasassssssssssssssassssssssssssssasasnss 118

5.3 RESEAICH QUESTIONS ururersesesesesesesssnsssssassssssssssesesssssssssssssasassssssssssssesssssssssssnsasasassssssssssessnsssssnsnsasasasasses 120

5.4 RESLAICN DESIGN surtsrsrsssrssssssussssssssssssassssssssssssssassssssssssssssssssssssssssssssssssssssssssssassssssssssssssssassssasssssssssasasens 121

5.5 Justification for Selecting this DESIGN cummsmsmsmssssmssmssssssssssssssssssssssssssssssssssssssssssssssssssssssssass 123

5.6 Data Analysis Process, Types, and Methods in Phases (Quantitative and Qualitative).....123

5.7 Types of Variables and Data SOUICES ..ussmmsmsssssssmssssmssssssssssssssssssssssssssssssssssssssssssasassssssssssasasass 126
5.7.1 First phase (questionnaire phase): sampling and ethical considerations..........cccccoueeee. 127
5.7.2 Second phase (qualitative-interview and observations based): sampling.........ccccouee.n. 127

5.8 Selection Criteria 0f SAMPIING..cismsmmsissmsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssasasass 128
5.8.1 PilOt StUAY PRASE...ciieriirisries s s sssssss st ssssss s ssssssssssssssssees 128
LIRS T/ 018 T=TS] 0 10 s Lo P 1 (PP 129
5.8.3 Two case studies with interviews and 0bServations ........oeeereeenseessesseeesseessesseess 129

5.9 ACCESSING RESEAICH SITES cuvurerrsrsesmsmssmsmssssssssssssssssssssssssssssssssssssssssssssmssssssssssssassssssssssssssasasnssssssssssasasnss 130
5.9.71 PIlOt STUAY c.rrvueueeurereesseesseeseessessesseessesssessssssessse s s ssess s s ss s sas bt ses s bbb s s s bt sns s st snsanes 130
5.9.2 PIlOt SILE ... uuiuureeeeurersreseessee et ssseesets s e sss e ss et s s s R a e R R bRt 130
5.9.3 The primary reSearch SiteS.... s ———————————_——————. 131

5.10 Details of ReSEArCh MEthOUS..msmsssmsssssssssssssssssssssssssssssssssssssss s sssssses 132
5.10.1 QUESTIONNAITE c.ucvuevcreersesesessessessesessessssssssssssssssssssessesssssssssssesssssssssssssssessesssssesssssesssssasessessessessssssssses 132
5.10.2 Rationale for using a multiple case studies approach .........eeeenenneseesseeseeeneenn. 133
5.10.3 Semi-structured ONe-0N-0Ne INTETVIEWS .....cocereeerermeemreesseeesseseessessseesssessesssessssssssessessssssssessans 134
5.10.4 Participant ODSEIVATION ... s sssssssssss s sssssssssssssssssssssssssssssssssssns 136
5.10.5 HOME VISIES ..oureuriereuiereereesseiscssessesseesssssses s ss s sss s et bbbt s b nrans 138

5.11 Trustworthiness of the RESEAICH . 138
5.11.1 Overview of validity and credibility in the qualitative and quantitative research..... 138
5.11.2 Validity and reliability of the quantitative research .......————— 139
5.171.3 INTEINAl VAlIAILY cereueeeeereeeceeeeseeseces et seeseiecesessesseesses s sse s s s ss bbb s bbb 140
5.11.4 EXterNal Validity ..o sssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssnns 141
5.11.5 Validity and credibility of the qualitative reSearch......n. 142

5.12 Ethical CONSIAEIAtIONS wuuiussessssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssassssssssssassssssnss 144
5.12.1 INFOTTMNEA CONSENL....iuuitieurereeseesreeseessessesseessesssessssssesssessesssesssesse b srs s s s bbb s s nessneanns 144
5.12.2 Maintaining cONfideNtiality ... ereeemeeeeserseesseesssesseessessssessssessessesssessssssssssssesssessssesssssssessaes 145
5.12.3 ASKIiNgG SENSILIVE QUESTIONS c..uvvureereeereeseeseersersesseessesssesssessssssssssssesssssssssssssssssssssessssssssesssassssssssees 145

11



5.12.4 The possibility of causing harm to partiCipants ... eeeeereeseeeseseesssessesss 146

5.12.5 Withdrawal RIGNES ...t sseisecssessssseessssss e sss s esesssessssssssss st ssssss s ssssessssssssaees 146
5.13 SUMMArY Of the ChapLEr s ————— 146
Chapter Six — Understanding Children’s Early Literacy Learning in the KSA Context
............................................................................................................................................................. 147
G I 1 1 0o 13 o [ 147
6.2 DESCIIPLIVE ANAIYSIS curerersrsmsmssnsmsesssssssssssssssssssssssssssmssssssssssssssmssssssssssssasassssssssssssssasssssssssssassssssssssssssas 147
6.2.1 Demographic information of partiCipants........c.eeeeeeesseesseseesssssessaes 147
6.3 Children’s Early Literacy PractiCes at HOME ..cossmsmsmsmssssssmssssssssssssssssssssssssssssssssssssssssassssssnss 149
6.4 FACLOr ANAIYSIS currrsrnsesesssesmsmssmsesssssssssssssssssssssssssssasmssssssssssssassssssssssssasassssssssssssssasassassssssssasmssasssssssasas 150
6.4.1 Child’s reading attitudes and interests at hOmMe .......coneneeneenneenneeneeseseseeeesseeeseeseennes 150
6.4.2 Children’s reSPONSE tO PIIiNT.. e reereerereeseesseesseseeseesessse e ssssssesssssssssssssss s sssssssssssssssssssssssssas 153
6.4.3 Child’s language and pPhONEMIC AWATENESS ......ocereereeurerrereessesserssesssssessesssessesssesssssssssssssessssanes 154
6.4.4 Child’s Writing and draWinNEg.....c.ceeereeeeseesees e ssessssssssesssssssesssssssssssssssas 156
6.4.5 Child’s technologiCal INTEIESES .....vveueeererreesreeeseeesees s seerssess s ss s ss s ssssssssessesssssssseseas 156
6.4.6 Adults’ literacy attitudes and practices at NOME ... esesees 159
6.4.7 Parents’ beliefs toward adUlts’ TOlES.... ..o ssss s ssssssseens 161
6.5 Communication Between Home and Kindergarten SEttings .ueesmssssesesessssssssssesesssessssssasasess 163
6.6 The Association Between HLE VariabIes s 165
6.6.1 Relationships between parental levels of education and child’s interest in reading .. 165
6.6.2 Correlation between children’s age and their interest in reading........c.oeereneeeneenseereenes 166
6.7 Interpretive Summary of the Main FiNAINGS crsmsmsmsmsmssmssssssssssssssssssssssssssssssssssssssssassssssssseas 194
Chapter Seven — Gasem’s Literacy Practices at Home and in the Kindergarten Setting
............................................................................................................................................................. 197
8 111 oo 18 o 197
7.2 Rationale for Selecting the FOCUS Children . mmsissmsssssssssssssssssssssssssssssssssssssssssssssssssnss 198
7.3 ANalysis Of the Case STUIES ummmsmsissmsmsmssssssssasmssssssssssssssssssssssssssssssssasssssssssassssssssssssssassssssssssssns 198
7.4 Introducing Gasem aNd KaArEEM . sssmsssmsmssmsmssssssssssssssssssssssssssssssssssssssssassssssssssssssassssssssssssas 200
7.5 Gasem’s Home Literacy ENVIFONMENT ...icccsmsmsmmsmsssssssssssssssssssssssssssssmssssssssssssssmssssssssssssassssssssseas 201
7.5.1 Parents’ demographic information ......oeeceneneencinsesseeseiseessessee e ssessssssesssesssssssssasssssnss 201
7.5.2 Emergent literacy interaction between child and adults at home .........coccoveonierereenrerneenn. 202
7.5.3 Gasem’s literacy attitudes and INTETESLS ... ——————— 203
7.5.4 The child’s interests in drawing and writing activities at hOme ........ccccomveeneereeennresersnennne. 204
7.5.5 Gasem’s response to enviroNMmMental Print ... eessssssssesssssesssessees 205
7.5.6 Gasem’s attitude toward language use and phonemics awareness........coeoersneesseenns 206
7.5.7 Gasem’s technological interests at NHOME. ... sesssssssseenas 207
7.5.8 Literacy resources at GASEM'S NOMIE .......oueurereeneeuneeseeseseesseesessessssesss s e ssssesss s ssssssesans 209
7.5.9 Parental attitudes, practices and beliefs at hOme ... 211
7.5.10 Adults’ literacy attitude and practices at Gasem’s hOme........cvenernnnenensernessesnsnens 212
7.5.11 Maid’s literacy and cultural backgrounds........eneeeeeeessessesseessessseens 213
7.5.12 Normini’'s interaction With GaSEIM......ccuieneeneessernseesenssessesssessssssssss s sssssssssssssssssssssssasees 214
7.6 Kindergarten LiteraCy ENVIFONMENT ....cmmsmmssmsmsmssssssssssssssssssssssssssssssssssssssssasssssssssssssssssssssssssss 216
7.6.1 The kindergarten’s physical ENVIFONIMENT ......c..ovceereeereeeneesseesseersseessesssessesseesssesssesssssssesssseess 216
7.6.2 Aisha’s demographic and teaching background ..........coerneneeneenenneeseesseeseesseeeseeens 218
7.6.3 Classroom enviroNment and STIUCTUTE.......cc.weueeeeereesrereesseessessessssssess s ssesssssssssssssssssssasssssasees 219
7.6.4 Teaching literacCy PEAAGOZIES.....couuumeriereereererneeseseesseessesssse s e st sesssssse bbb st e snssssans 220
7.6.5 Relationship between Gasem’s home and Kindergarten .........eeneeseesseeessessseesns 222
7.6.6 Aisha’s literacy beliefs, practices, and eXpectations......—. 224
7.6.7 Observations of Gasem’s social interaction with Aisha and peers in the classroom... 227
7.7 Summary of Gasem’s CaSe STUAY .ouummmsmsmsssssmsmssmsmssssssssssssssssssssssssssssssssssssssssasssssssssssssssassssssssseas 231
Chapter Eight — Kareem’s Literacy Practices in Home and Kindergarten Settings......235
TR 1 g1 oo 18 1 o 235

111



8.2 The Rationale Behind Kareem’s Case StUAY .uusmsmsmmsesesmssssssssssssssssssssssssssssssssssssssassssssssssssasass 235

8.3 Kareem’s Home Literacy ENVIroNMeNt (HLE) woccsmsmsmsmssssssssssssssssssssssssssssssssssssssasssssssssssss 237
8.3.1 Parents’ demographic information ... eessessessesssssssssesssesnss 237
8.3.2 Emergent literacy interaction between children and adults at home .......ccooecveeeerrereennn. 237
8.3.3 Kareem’s literacy attitudes and iNtEreStS .. ——————————— 238
8.3.4 The child’s interests in drawing and writing activities at home ... 240
8.3.5 Kareem'’s response to environmental Prift........eeeeseeseessessessesseessessessssssessssssssssssssaes 241
8.3.6 Kareem'’s technological interests at ROME ... seeesseesseessesssesssseseesnns 243
8.3.7 Literacy reSOUIcCes at NOIME ..ot ssssssssssssssssssssssnsns 244
8.3.8 Parental attitudes, practices and beliefs at home ... 245
8.3.9 Adults’ literacy attitude and practices at Kareem'’s home ........cocveeereenecneenseeneeseensenseeseenae 246
8.3.10 Maid’s literacy and cultural backgrounds........cccenenerneensenmesneesseeseesssessesesseesssesseesns 247
8.3.11 Rani’s social interaction with Kareem.........cuiisssssss s 248

8.4 Kareem’s Literacy Learning at Kindergarten ENVirONMEeNT.....mssmsmmsmsmsssssssssssssssssnss 250
8.4.1 Classroom environment and SEIUCLUIE.....c.ccuereresreeresesssssssssssesesesressssssssssssssssssssessessessesssssssans 252
8.4.2 Rokaya’s demographic information ......cecneeeeeseseessessessssesssesssesssessssssssssssssssssnss 255
8.4.3 Teaching literaCy PeAagOZIes . ....comerirnreureereereeuresseeseeseessessessssssesssssss s sssssse s s s s sasesaees 255
8.4.4 Relationship between Kareem’s home and the kindergarten setting.........c.cooeeeeereeseenes 258
8.4.5 Rokaya’s literacy beliefs, attitudes and eXpectations .......—————" 260
8.4.6 Kareem'’s social interaction with teachers and peers in the classroom ... 263

8.5 Interpretative Summary of Kareem’s Case StUdY...mmsmmsssmssssssssssssssssssssssssssssssssssssssas 267

Chapter Nine — Literacy Learning Relationships in the KSA....mmmsssssssss 270

0.1 INTIrOUUCTION turtururssssessussssssesssssssssssssssssssssssssssssssssssasssssssssssssssssssssssssssssssssss ssssssssssssssssesssssssssssssssnssssssnnss 270

9.2 Key Contributions Of the StUAY.....ussmsmsmsmsmssmssssssssssssmsmsssssssssssssssssssssssssassssssssssssssssassssssssssssasasnss 271
1o 977200 N 00 01 1 10 1 (o) o 2 PSP 271
0.2.2 CONLIIDULION H 2o s sssssss s sssss s sssssss st ssssss s sssssssssssss st sasssssness 278
0.2.3 CONLIIDULION H3 ..o s ss st sessss s st sessssness 281
Lo 3 000 1 U o0 L (0] 2 O 287

9.3 Limitations Of the STUAY ...cmmmmsssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssasasess 291

9.4 Final Thoughts about Early Literacy Learning in KSA ... 292

e =] =] 00 294
Appendices- Appendix A. Phase One materials (A.1: QUESTIONNAITES).uuuusesesesesssssssssasssases 314

Appendix A.2: Consent Form for the Head of Kindergarten Organisation in Mecca .....cueuese 322

Appendix A.3: Consent Form for the Kindergarten DireClOr .ummsmsmsssssmssssmsessssssssssssssssssnsss 324

Appendix A.4: Consent Form for the Parents/ Guardian and Child......m. 325

Appendix B.1 Phase Two (Case Studies) MaterialS....mmmmsmsesmssssssssssasssssssssssssssssssssssssssssasaseses 327

B. 1.1 Interview Protocol-Semi-structure interview fOr MaidS. . ssmsmssmsssssssssssssssssssssssses 327

Appendix B.2.1 Consent FOrm for the TEACHET . mmssssssssssssmsessssssssssssmsssssssssssssssssssssssssssssasasnaes 332

........................................................................................................................................................................ 333

B.2.2: Consent Form for the Research Project (Maid) ...smssesmsmssssssssssssssssssssssssssssssssssssssases 333

Appendix B.3: Open-Ended Observation Checklist of Children’s Literacy Skills in the

(O 1= ] 00 0 I ) 334

Observation checklist of assessing children’s literacy skills in the classroom (10)..c.ussessssasess 340

Open-ended Observation checklist of children’s literacy skills in the classroom (15)....ccesees 349

Open-Ended Observation Checklist of Children’s Literacy Skills in the Classroom (9)......... 355

Open-ended Observation checklist of assessing children’s literacy skills in the classroom (16)

........................................................................................................................................................................ 361

N ] =T o G 369

N ] =T o G I 370

v



Statement of Originality
The thesis contains no material which has been accepted for the award of any other degree or
diploma in any university or other tertiary institution and, to the best of my knowledge and
belief, contains no material previously published or written by another person, except where due
reference has been made in the text. | give consent to the final version of my thesis being made
available worldwide when deposited in the University’s Digital Repository, subject to the

provisions of the Copyright Act 1968.

Signed: Date: 30-5-2016



Acknowledgements

Having the opportunity to write this thesis has been a long-held professional dream for me
and for my family who supported me during my study. | would like to give all thanks to Allah
for providing me with such an amazing opportunity to gain knowledge and to complete this

thesis. Without his mercy and guidance, this thesis would have not been achieved.

I am indebted to my first supervisor Associate Professor Linda Newman for her kind
support, kindness and encouragement. From the bottom of my heart, thank you Linda for being
supportive. | have learned a lot of things from you not only about educational research, but also

about life itself.

Many thanks go to my second supervisor Dr Joanne Ailwood for her professional and
constructive feedback. The academic support from both of them was invaluable for each chapter
in this thesis. They have guided me throughout writing this thesis and, without their support, this

thesis would not have been well organised.

I would like to pass my deepest gratitude and especial appreciation to my beloved mother
Jomah and my father Hakim for their prayers and encouragement. From the bottom of my heart
I would like to thank my lovely children who were away from me for one year and ten months
and who were praying for me to complete this thesis and come back home. To my beloved
children, Soliaman, Sofain, Hassan, and little baby Rayan, thank you for being supportive and

patient.

I would also like to thank Dr. Abdolvahab Baghbanian for being an excellent guide
throughout my quantitative data anlysis process. Without his support, 1 would not able to go
through this stage. Finally, | would like to express my appreciation to Professor Sid Bourke for
his guidance during the term of my candidature. Without his valuable assistance, this work

would not have been completed.

vi



Abstract

This study used sociocultural theory as a lens to explore the social interactions between
young children and adults, including parents, maids and Early Childhood Teachers (ECTS),
during emergent literacy practices at home and in kindergarten environments in the Kingdom of
Saudi Arabia (KSA). The study examined adults’ literacy beliefs, attitudes, roles, and
relationships in the home and the kindergarten environment, and how this relationship
contributes to young children’s literacy learning from middle and below average income
families. Mixed Methods Explanatory Sequential design was used to organise the investigation.
In the first phase of the study, a sample of 325 parents with children aged three to five and a half
years old was obtained from 10 kindergarten centres in Mecca. In the second phase, case studies
of two children in their social environments with their two maids and two ECTs were included.
Four in-depth semi-structured interviews were conducted with ECTs and maids, along with
classroom observations of the social interaction during emergent literacy activities between

teachers and the focus children in the kindergarten centres.

Results from the questionniare revealed that literacy as a social practice was evident
through the ways children and adults interacted during literacy-based practices. Nearly one third
of parents indicated that their children have shown interest in adults’ reading materials in the
home, including newspapers, TV guides, magazines, computers, and smartphones. More
importantly, fathers in this study were less engaged than mothers in their daily literacy practices
at homes. An integrated analysis from the parental questionnaire, teachers’ interviews, and
classroom observations revealed that reading the Quran to children at home and in the
kindergarten occurred frequently in order to develop children’s reading skills and to strengthen
children’ sense of identity in their Muslim culture and heritage. Parents’ level of education was
found to have an impact on the children’s positive attitude and interest in using technological
tools as a literacy source of learning and communication with others at home. There was a

significant effect of the household income on the child’s attitudes in response to print.

The communication between parents and ECTs was found to be influenced by gender
segregation law in KSA. This study showed that mothers were the main people who were
culturally allowed to communicate with ECTs, but not fathers. The most surprising finding that
Saudi fathers were found to be mostly involved in the kindergarten centres in relation to their
children’s behavioural issues. Interestingly, the kindergarten directors were found to be the only

people in charge to communicate with fathers, not the ECTs. This may be due to the fact that
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directors in the KSA have the status or position of power to take in charge in communicating

with fathers.

This study found that parents and teachers in home and kindergarten setting are
disconnected and do not value each others’ roles. The analysis revealed that almost all parents
agreed that fathers and mothers played a significant role in their children’s literacy development.
In contrast, the majority of parents disagreed with the important role ECTs have played in
fostering children’s literacy learning. The study found that ECTs experienced limited
opportunities to integrate techno-literacy resources, such as computers, iPads, and the Internet,
during teaching literacy experiences, and had a lack of literacy training, which eventually

influenced their limited perspective toward teaching literacy.

Further analysis indicated that the role of maids in engaging with young children’s literacy
practices in KSA was important, under-recognised and under-utilised. The importance of this
finding cannot be overstated. Maids in this study were found to have an influence on children’s
writing and drawing skills and on children’s social interaction with others at home, while they
had no influence on children’s attention to rhyming sounds, using technological tools, response
to print, or reading skills. Significant differences were found in terms of children’s interactions
with others depending on whether there was or was not a maid in the home. ECTs agreed on the
influence of maids on Saudi children’s literacy learning. However, they had different
perspectives toward the level of maids’ influence on children. This may be determined by
teachers’ own perspectives and working experiences with children and parents.

Recommendations from this study are targeted at teachers, who have scope to activate
fathers’ role in their children’s literacy education. There are several ways in which this could be
achieved, such as by designing literacy workshops for fathers in order to develop their
understanding of the importance of emergent literacy learning, and by involving them
effectively in their children’s education, including literacy. Parents were scarcely aware of the
positive and important role that ECTs play in their children’s emergent literacy learning in the
kindergarten environment. There is room for change in the relationships between parents and
teachers, especially in terms of open communication methods between home and kindergarten
settings. This thesis includes a detailed discussion of these findings, as well as recommendations

for practical application and future research.
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